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Abstract  

 The rigorous consideration of ethical principles at every stage of educational practice is an 

important factor determining the quality of learning. Ethical approach in education contributes 

positively to students' character development. It enables students to grow up as honest and 

respectful individuals. In this context, the study aimed to determine the ethical principles that 

a teacher should consider in the stages of planning the teaching, preparing course content, 

teaching the course and testing situations in the distance education process. In the study, 

phenomenology, one of the qualitative research method designs, was used. In this direction, 

interviews were conducted with 12 teachers working in different schools and having experience 

in teaching distance education courses. The interview data were analyzed by content analysis 

method. In this framework, principles were determined, and categories were created from 

similar codes. In the analysis process, 4 themes were created based on the interview questions. 

Under the theme of instructional planning, three main categories were identified: planning, 

communication and students. Under the theme of course content development, two main 

categories were created: scientificity and intellectual property rights. Under the theme of course 

teaching, two main categories were identified: teacher roles and teacher qualifications. In the 

theme of exam situations, the categories of feedback, timeliness, student readiness, reliability 

and validity were formed. The results of this research will be an important guide to improve 

the quality of distance education by determining in which areas teachers should be careful in 

order to create an educational environment based on ethical values.  
 

Keywords: Ethics, Ethical principles, Distance education, Distance learning, Phenomenology  

INTRODUCTION 

The recent worldwide pandemic has affected our lives in many ways, shaking habits, ways 

of working and, most importantly, education systems. The COVID-19 pandemic, which started 

in 2020 and rapidly spread globally, has put educational institutions in a tough test.  With the 

closure of schools, students, teachers and parents quickly turned to distance education to 

continue education (Dağlar, 2023). Distance education has become quite widespread with 

today's technological developments. However, its origins go back to the method of teaching by 

                                                           

1 Department of Educational Sciences, Education Faculty, Mus Alparslan University, Mus, Turkey, 

cml.ttl30@gmail.com https://orcid.org/0000-0002-3261-394X  
* This study was presented as an oral presentation at the 4th International Ethics Congress held in Ankara on 

October 9, 2023. 

 

http://www.hurrians.com/
https://orcid.org/0000-0002-3261-394X


 
 

2 
 

letter. This method was realized by sending course materials to students by mail when 

information technologies were just beginning to develop (Simonson et al., 2006).  

With the rapid development of information technologies, the use of digital tools in education 

has increased and this has led to transformations in educational environments. Factors such as 

the digitalization of teaching materials and the creation of interactive learning platforms have 

made distance education more effective and accessible. This evolution has gained momentum, 

especially with the pandemic that started in China at the end of 2019. The pandemic has 

radically changed education and training processes and this new education model has become 

an important agenda (Tatlı & Şimşek, 2022). Students have had the opportunity to continue 

their education in their own homes, while teachers have been able to reach their students 

through digital platforms. Distance education has undergone a great evolution since the days 

of correspondence education and has gained an important place in the field of education with 

the opportunities provided by technological possibilities. 

The pandemic, which has affected the world in general, has brought along a period that 

deeply affected education systems. Role of distance education was important in continuing the 

education systems (Dağlar, 2023). However, difficulties experienced in the process manifested 

themselves in various dimensions. Especially the problems related to technological 

infrastructure came to the fore (Can & Sezer, 2023). Students who did not have access to stable 

internet connection and technological equipment such as computers or tablets experienced 

serious difficulties in the distance education process. Another important issue in distance 

education was the loss of motivation. Studying at home made students to lose motivation due 

to the lack of a classroom environment (Jiang, 2023). This made it difficult to attend classes 

regularly and complete assignments on time. In addition, student-teacher and student-student 

interaction has been limited in distance education. Interactions occurring naturally in the 

physical classroom environment was a challenging issue in the virtual classroom environment 

(Garcia, 2020). Participation in interactive learning activities such as asking questions, getting 

individual help and participating in discussions has been limited. 

While the rules and discipline of the school in face-to-face education made students to attend 

classes regularly, problems aroused and experienced with the weak control mechanism in the 

distance education process (Aktaş & Çabar, 2023). Distraction has also come to the fore as a 

problem frequently encountered in the distance education process (Lee, 2021). While studying 

at home, various external factors (family members, household chores, etc.) made it difficult for 

students to concentrate on the lessons. Another problem experienced in this process was social 

isolation. While students can come together and have social interactions in a physical 

classroom environment (Choi, 2020), such interactions were limited in distance education, 

which caused students to have the feeling of social isolation.  

During the pandemic period, with the widespread use of distance education, many new 

measurement and evaluation methods were adopted, and in this process, learning and 

performance-oriented evaluation methods were tried to be preferred rather than an exam-based 

approach (Onay & Seren Intepeler, 2023). On the other hand, various difficulties in 

measurement and evaluation processes were experienced in distance education (Ilgaz, & 

Afacan Adanır, 2020). In distance education, ensuring reliability and validity in measurement 

and evaluation has been a challenging issue for instructors (Lawler, 2000).  
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In the distance education process, teachers' ethical responsibilities in the planning and 

implementation stages are of great importance. In order to provide the best educational 

experience for students, teachers need to exhibit a conscious and fair approach. It is very 

important to design the course content scientifically, to create it according to instructional 

design principles, to be transparent in the measurement and evaluation process, and to respect 

the different needs and past experiences of students. It is important that teachers pay attention 

to ethical values when designing courses, organizing content and determining teaching 

methods. Students can adopt these values by observing their teachers' honesty, respect and 

fairness. Teachers' avoidance of unethical behaviors will positively affect students' educational 

experience. In this context, determining ethical principles in distance education is of great 

importance in terms of improving teacher experiences. The main purpose of this study is to 

identify ethical principles that are important for distance education planners and practitioners. 

METHOD 

 This section includes information on the research model, study group, data collection 

process and data analysis. 

Research Design  

 In this study, phenomenological research design, one of the qualitative research methods, 

was used. This design represents a research approach in which the experiences of phenomena 

are examined and analyzed in detail (Patton, 2014). In this context, teachers were interviewed 

about their views on their distance education professional experiences in order to obtain in-

depth information on the subject. The main purpose of the interviews with the participants was 

to identify job ethic principles to be used in distance education. 

Study Group 

 The study group of the research consists of 12 teachers in different branches working in 

public high schools affiliated to the Ministry of National Education in Muş province in the 1st 

semester of the 2022-2023 academic year. The participants participated in the study 

voluntarily. Snowball sampling method, one of the purposive sampling methods, was used in 

the study. Participants were reached through two teachers who had experience in teaching 

courses through distance education. The demographic characteristics of the study group are 

presented in Table 1. 

Table 1. Data on demographic characteristics of the study group 

Demographic Characteristics  f % 

Gender 
Male 7 58,33 

Female 5 41,66 

Education status  
License 10 83,33 

Postgraduate 2 16,66 

Branches 

Mathematics 1 8,33 

Turkish Language and Literature 1 8,33 

History 1 8,33 
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Physics 1 8,33 

Chemistry 1 8,33 

Biology 1 8,33 

Geography 1 8,33 

Philosophy 1 8,33 

Arabic 1 8,33 

Guidance 1 8,33 

Music  1 8,33 

English Language and Literature 1 8,33 

Professional experience 

0-5 years 4 33,33 

6-10 years 3 25 

11-15 years 3 25 

16 years and above 2 16,66 

Total  12 100 

Data Collection Process 

In this study, a semi-structured interview form developed by Tatlı and Koca (2023) was 

used as data collection tool. This form consisted of four open-ended questions and was 

developed by the researchers based on expert opinions. This form was preferred to be applied 

to teachers with distance education experience. The necessary permissions for the use of the 

form were obtained from the researchers. After permission, preserving the structure of the 

form, necessary changes were made to the statements so that the participants could understand 

them (For example, the term “teacher” was used instead of “instructor”). A pilot interview was 

conducted with a teacher to test the interview questions. As a result of the pilot interview, it 

was decided that the form was suitable for the purpose of the research, and it was decided to 

use it. The questions in the semi-structured interview form are given in Table 2.  

Table 2. Teacher interview form 

1. What are the ethical principles that a teacher should take into consideration when planning the 

teaching of a course to be conducted by distance education? 

2. What are the ethical principles that a teacher should consider when developing the course content 

of a distance education course?  

3. What are the ethical principles that a teacher should pay attention to in the process of teaching a 

distance education course? 

4. What are the ethical principles that a teacher should pay attention to in the process of evaluating 

students' achievement in a distance education course? 

Some of the interviews were conducted face-to-face, while others were conducted via video 

conference. This method was preferred to provide flexibility according to the preferences and 

accessibility of the participants. In this way, the data within the scope of the research was 

collected both face-to-face and virtually, aiming to provide a broader perspective. Prior to the 

interviews, participants were given detailed explanations about the purpose and content of the 
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research. The interviews were generally completed between 15-20 minutes on average. The 

interview recordings were transcribed into written text on computer. 

Data Analysis 

 The data of the interviews with the participants were tabulated in Microsoft Excel program. 

These data were subjected to a detailed analysis in accordance with the content analysis 

process. The answers given to each question in the interview form were collected and organized 

under the relevant question. In the research, each interview question was evaluated as a theme 

in order to categorize the obtained data into more meaningful and unique categories. The main 

themes were labeled as instructional planning, course content development, course teaching, 

and exam situations. This approach aims to present the main findings of the study in a more 

systematic way.  

 The answers given to the questions were read and the meaningful items from the data were 

identified and coded. Categories were formed from the common aspects of these codes. Two 

weeks after this analysis, the researcher carefully reviewed the codes and categories. The coded 

statements were meticulously examined and reorganized by considering their similarities and 

differences. In addition, statements that were not relevant to the subject area were carefully 

eliminated. In order to ensure internal validity in this study, expert opinion was sought for the 

interview questions and methodology. After the data were reported, the interview recordings 

were sent to the participants via e-mail and their confirmations were obtained. 

RESULTS 

 After the interviews, obtained data from the teacher participants were analyzed. In the 

research, each interview question was evaluated as a theme. These themes were named as 

instructional planning, course content development, course teaching and exam situations. As a 

result of the analysis, certain codes were defined. On the basis of these codes, categories were 

created under themes. 

Instructional Planning  

 Under the theme of instructional planning, the data of the interviews with teachers were 

analyzed. Based on the codes three main categories were identified: planning, communication 

and students. In the planning category, the main points taken into consideration by the teachers 

are as follows: Clear and explicit identification of lesson objectives, taking into account the 

level, interests and learning needs of the participants, identifying teaching methods that would 

ensure effective delivery of the content, organizing the topics in a logical sequence, planning 

effective learning activities that would encourage students' active participation, and carefully 

selecting and using visual, audio or written materials. 

 In the communication category, it was suggested to encourage activities such as asking 

questions and participating in discussions to encourage students' active participation. It was 

also suggested that students should be divided into small groups to increase their interaction, 

organize discussion panels and encourage students to share their ideas. In addition, encouraging 

students to collaborate and work on a project was also an important suggestion. 

In the student category, providing equal opportunities, ensuring that the course is interesting 

and encourages learning, designing an environment suitable for different learning styles and 
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speeds, and ensuring student satisfaction came to the fore. Categories and codes related to the 

theme of instructional planning are presented in Table 3. 

Table 3. Instructional planning  

Theme Category Codes 

In
st

ru
ct

io
n

al
 P

la
n

n
in

g
  

Planning 

Identify the objectives of the course clearly and distinctly 

Taking into account the prior knowledge, interest and learning 

needs of the participants 

Identify teaching methods that will ensure the most effective 

delivery of the content 

Organize topics in a logical order 

Planning effective learning activities to actively engage students 

Careful selection and use of visual, audio or written materials 

Communication    

Encouraging students to actively participate in the lesson 

Encourage activities such as asking questions, participating in 

discussions 

Increase student interaction by dividing students into small groups 

Encourage students to share their ideas by creating discussion 

panels 

Encouraging students to collaborate and work on a project 

Student   

Providing equal opportunities for students 

Ensuring that the course is interesting for students and encourages 

them to learn 

Designing a learning environment suitable for students' different 

learning styles and speeds 

Consideration of student satisfaction 

Course Content Development 

As a result of the data analysis two main categories, namely scientificity and copyright, were 

identified on the basis of the determined codes. In the category of scientificity, it was 

emphasized that original sources should be taken into consideration, content developed for 

educational and research purposes should be used, and presented information should be 

scientific. In the category of intellectual property rights, opinions such as specifying the sources 

of the materials used, preferring licensed materials and using self-created content came to the 

fore. Categories and codes related to the theme of course content development are given in 

Table 4. 

Table 4. Course content development 

Theme Category Codes 

Course Content 

Development 

Scientificity   

Consider original sources 

Use content developed for educational and research purposes 

Ensuring that the information provided is scientific 

Intellectual 

property rights 

Indicating the sources of the materials used 

Use licensed materials 

Using self-created content 

Course Teaching  

 As a result of the data analysis two main categories, teacher roles and teacher qualities were 

identified. In the category of teacher roles, the following issues were identified: supporting 

teaching by using appropriate technological tools effectively, providing students with a variety 

of learning experiences by using different teaching techniques, providing interactive learning 
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experiences by giving different roles to students, and giving students the opportunity to ask and 

answer questions.  

 In the category of teacher quality, the following elements were emphasized: empathizing 

with students, having clear and effective communication skills, having up-to-date knowledge 

in the field, being able to solve technical or pedagogical problems, creating an effective 

learning environment, and creating fair assessment processes. The categories and codes related 

to the theme of course teaching is given in Table 5. 

Table 5. Course description 

Theme Category Codes 

C
o
u
rs

e 
D

es
cr

ip
ti

o
n
 

 

Teacher roles 

Support teaching by effectively using appropriate technological 

tools 

Provide students with a variety of learning experiences using 

different teaching techniques 

Providing interactive learning experiences by giving students 

different roles 

Providing students with the opportunity to ask and answer questions 

Teacher 

qualification 

Empathize with students 

Communicate clearly and effectively 

To be able to master current information and content in the field 

Solve technical or pedagogical problems encountered 

Creating an effective learning environment 

Create fair and transparent evaluation processes 

Exam Situations 

 Under the theme of exam situations, the categories of feedback, timeliness, relevance to 

students, reliability and validity were formed within the framework of the codes obtained from 

the participants. In the feedback category, the views of providing continuous feedback to 

students, encouraging them to have an idea about their own learning, and providing clear and 

effective feedback became evident. In the timeliness category, the views of using up-to-date 

alternative assessment and evaluation methods, regularly updating assessment tools, and 

evaluating the impact of the course and making improvements, if necessary, came to the fore. 

 In the category of student readiness, the necessity of considering students' basic computer 

usage skills, using assessment and evaluation tools appropriate to students' levels, and 

preparing assessment and evaluation activities taking into account the workload of students 

were emphasized. In the category of reliability and validity, important opinions emerged such 

as conducting validity and reliability checks of the assessment tool, ensuring diversity and 

scope, finding different solutions to prevent cheating or representing someone else in the exam, 

carefully designing questions or tasks, and preparing an assessment tool that includes various 

concepts and skills. Categories and codes related to the theme of testing situations are given in 

Table 6. 
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Table 6. Exam situations 

Theme Category Codes 
E

x
am

 S
it

u
at

io
n
s 

Feedback 

Provide continuous feedback to students 

Students' ideas about their own learning ensuring that they have 

Provide clear and concise feedback to students 

Timeliness 

Current alternative assessment and evaluation using methods 

Regularly update assessment tools 

Evaluate the impact of the course and if necessary, making 

improvements 

Student readiness 

Considering students' basic computer usage skills 

Measurement and assessment appropriate to the level of students 

use assessment tools 

Measurement taking into account the workload of students and 

preparing evaluation activities 

Reliability and 

validity 

Validity and validity of the measurement tool making reliability 

checks 

Ensuring diversity and scope in assessment and evaluation 

Cheating on an exam or using someone else as your own finding 

different solutions to prevent taking exams instead 

Carefully design questions or tasks 

A concept that encompasses different concepts and skills 

measurement tool preparation 

CONCLUSION and DISCUSSION 

Planning instruction is one of the key stages of the educational process. It is important to 

ensure that students learn effectively. In the study, planning, communication and student are 

the categories identified under the instructional planning theme. These categories represent the 

basic steps to create an effective teaching environment. In the planning category, it was 

emphasized that the objectives of the lesson should be clearly and distinctly defined and 

learning activities should be designed by taking into account the prior knowledge, interest and 

learning needs of the students. One of the basic principles of instructional design is to set clear 

and explicit course objectives (Gronlund & Waugh, 2009). These objectives should clearly 

state what students should learn. In addition, content should be created by taking into account 

the prior knowledges, interests and learning needs of the participants (Smith & Ragan, 2005).  

Appropriate teaching methods should be chosen to deliver the content in the most effective 

way. This may include tools such as interactive group work, discussions or online platforms 

(Clark & Mayer, 2016). It is also important to present topics in a logical sequence. Basic 

concepts should be introduced first, and then more complex topics should be added on top of 

this basic knowledge (Gagné et al., 2004). Effective learning activities should be planned to 

ensure students' active participation. This can mean giving students interactive tasks, 

organizing discussions or encouraging them to do projects (Bonwell & Eison, 1991). Finally, 

visual, audio or written materials should be carefully selected and used. These materials should 



 
 

9 
 

be chosen taking into account students' different learning styles and preferences (Mayer, 2009). 

These principles form the basis of an effective educational program and ensure that students 

learn in the best way possible.  

In the communication category, the emphasis was on encouraging students' active 

participation in course activities, increasing their interaction, encouraging activities such as 

asking questions, participating in discussions and sharing ideas, as well as supporting 

collaboration. These interactions enrich students' learning experiences. In particular, 

interaction between students supports learning through group work and discussions 

(Tenenbaum et al., 2020). Encouraging students to actively participate in class is the foundation 

of an effective educational environment. To this end, students should be provided with 

opportunities to be actively involved in activities such as asking questions and participating in 

discussions (Bonwell & Eison, 1991). In addition, students should be encouraged to be divided 

into small groups to increase their interaction. In this way, students can have closer contact 

with each other and communicate more (Johnson & Johnson, 2009). By creating discussion 

panels, students should be given the opportunity to share their ideas and develop their critical 

thinking skills (Brookfield & Preskill, 2005). Furthermore, encouraging students to work 

collaboratively on a project emphasizes the importance of group work and develops teamwork 

skills (Barkley et al., 2014). These methods encourage students' active participation and 

provide a more effective learning experience. 

The student category focused on important student-oriented issues such as providing equal 

opportunities for students, ensuring that the course is interesting and stimulating a learning 

environment suitable for different learning styles and speeds, and taking account into student 

satisfaction. One of the main goals in education is to provide equal opportunities for students 

(Gronlund & Waugh, 2009). This is important for each student to maximize their potential. It 

is also critical to ensure that the course is engaging and stimulating for students (Bonwell & 

Eison, 1991). In this way, students are expected to be more engaged with the course content 

and keep their motivation high. It is also important to design a learning environment that is 

appropriate for students' different learning styles and speeds. This allows each student to learn 

in the most effective way (Smith & Ragan, 2005). At the same time, organizing course content 

in a way that considers student satisfaction positively affects students' educational experience 

(Clark & Mayer, 2016). In this framework, guiding the educational process by considering the 

individual needs and potentials of students play a critical role. 

In the research, scientificity and intellectual property rights are the categories identified 

under the theme of course content development.  In the process of course content development, 

citing original sources is of great importance (Tatlı & Koca, 2023). These sources should 

generally be produced by authors who are experts in their fields or reliable institutions. Content 

produced especially for educational and research purposes is based on solid foundations by 

providing an in-depth review. Such content usually meets academic standards and provides 

reliable information on the topic (Reshetnikova, 2021). In addition, it is critical that the 

information presented is scientifically grounded. Scientific knowledge is based on data from 

the academic literature, backed by empirical evidence. Therefore, referring to sources such as 

scientific articles, academic journals and expert opinions when creating content ensures that 

the content is well-grounded and provides readers with accurate, reliable information. 
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Using instructional materials in accordance with intellectual property rights is an important 

principle of copyright (Koçak & Akbulut, 2018). Indicating the sources of educational 

materials increases transparency and reliability in the teaching process. Therefore, it is 

important to use licensed materials because their use is legal and permitted. In addition, 

instructors can provide students with an authentic learning experience by using their own 

created content. In this way, the educational process becomes more effective and personalized. 

These principles increase the quality and reliability of education and provide students with a 

better learning experience (Gronlund & Waugh, 2009; Smith & Brown, 2017). 

In the study, teacher roles and teacher quality are the categories created under the theme of 

lesson instruction. How teachers direct the lesson and guide students plays a critical role in the 

effective teaching of the lesson. Using technological tools effectively in education, providing 

students with a variety of learning experiences and creating interactive learning environments 

are important factors that enrich the learning process (Johnson & Johnson, 2009). These 

methods encourage students' active participation and make learning more effective. In addition, 

providing students with interactive learning experiences such as discussions and responses by 

giving them different roles supports students' in-depth understanding (Barkley, Cross & Major, 

2014). These principles enrich the learning process and enable students to acquire knowledge 

more effectively (Brookfield & Preskill, 2005). 

Teachers need to have a number of important qualifications to be successful. First, teachers 

need to be able to empathize with students. This means understanding students' needs and 

organizing lesson content with their perspective in mind (Smith & Brown, 2017). Furthermore, 

clear and effective communication skills are also critical for teachers to communicate 

effectively with students and understand them (Gronlund & Waugh, 2009). It is also important 

to be up to date in their field. This enables teachers to keep abreast of the latest scientific 

developments and keep course content up to date (Clark & Mayer, 2016). Also another critical 

point is the ability of solving technical or pedagogical problems. This enables teachers to 

overcome challenges and provide effective learning experiences (Bonwell & Eison, 1991).  

It is also important to ensure that students are in an effective learning environment. This 

means providing appropriate materials and activities (Brookfield & Preskill, 2005). Studies 

have shown that various teaching techniques increase student motivation, improve learning 

outcomes and increase learning retention (Hattie, 2012). It is also critical that teachers establish 

fair and transparent assessment processes. This ensures fair assessment and feedback on 

students' performance (Johnson & Johnson, 2009). The combination of these skills enables 

teachers to create an effective educational environment, act ethically and ensure students' 

success in the distance education process. 

Measuring and evaluating success is one of the important factors affecting the success of 

distance education (Dağlar, 2023). The COVID-19 pandemic has necessitated a review of all 

used testing situations (Gaffney, Chargualaf, & Ghosh, 2021). In the study, test cases were 

addressed. In this theme, the categories of feedback, timeliness, student readiness, reliability 

and validity were identified. Teachers should support students' learning process by using 

effective assessment and evaluation methods. This means providing continuous feedback and 

enabling students to gain insight into their own learning (Popham, 2021). Moreover, clear and 

explicit feedback helps students understand their performance (Gronlund & Waugh, 2009). 
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Using up-to-date alternative assessment and evaluation methods is also critical. This allows 

teachers to assess students' different skills and abilities better (Freeman et al., 2014). 

Regular updating of assessment tools ensures that students are assessed with up-to-date 

information (Gagné et al., 2004). Assessing the impact of the lesson and making improvements 

if necessary is important for teachers to increase student achievement (Clark & Mayer, 2016). 

Taking into account students' basic computer skills enables effective use of online assessment 

tools (Smith & Ragan, 2005). Using assessment and evaluation tools appropriate to the level 

of students allows each student to show his/her true potential (Johnson & Johnson, 2009). 

Checking the validity and reliability of the assessment tool ensures that the assessment is 

accurate and reliable (Mayer, 2009). Finally, preparing an assessment tool that covers different 

concepts and skills allows for a wide range of students to be assessed (Gronlund & Waugh, 

2009). These considerations support effective assessment and evaluation processes and 

increase student success. 

A distance education process that takes ethical principles into account can inspire students 

to model ethical behavior, guide the creation of an effective educational environment, and 

enhance students' learning experiences. In this context, the results of this research will be an 

important guide for teachers to determine in which areas they should be careful in order to 

create a distance education environment based on ethical values and to improve the quality of 

education. 

Suggestions 

Based on the results of the research, the following recommendations were developed: 

 Educational institutions should create training programs for teachers to adopt and 

implement job ethical values. These programs should cover all stages from instructional 

planning to lesson content preparation to examination processes. 

 Researchers and practitioners can improve the quality of education by considering these 

principles. 

 Student opinions can also be used to determine ethical principles in distance education. 

Limitations  

 This study is limited to interviews with 12 teachers working in public high schools affiliated 

to the Ministry of National Education in Mus province. 

Author Conflict of Interest Information: There was no conflict of interest in this study.  
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